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PKOOECr ABI£ : ACHIEVEMENT THROUGH BILINGUAL EDUCATION 
at THEODORE ROOSEVELT HIGH SCHOOL 



Site: Theodore Roosevelt High ochool Project: ABLE 

500 East Fdrdham Road_ Fimding: Ti.tle VII 

Bronx, New York 10458 Chapter 720 

Principal: Hr. Phillip Lefton - Project Director: Jfr, Euclid Me jia 

Grades: 9-12 Languages: Spanish 

Italian 

Htmher of Students Served: 360 Students 

Composition: 330 Hispanic Students 

30 Italian Students 



Funding Period: 9/1/78-6/30/79 
Program Context 

Theodore Roosevelt High School faces Fdrdham University in an 
area of the Bronx which is largely Hispanic, and congested, Fordham 
Read is heavily traveled and lined with businesses of various sizes, 
while the buildings lining the streets behind the school are largely, 
two and three story homes in various stages of disrepair. According 
to the 1975-77 School Profiles, 35% of Roosevelt students were 
eligible for free lunch. The studexit population was a fairly mobile 
one, with admissions totalling 33% of the average daily register, 
and departT^es eqiialiing almost 387o of the register. 

The Student Population 

Probably the most dramatic aspect of the student population 
at Theodore Roosevelt High School is the apparent change which has 
taken place during the past three ye:ars. According to tne 1976-77 
Scfaooi Profil e , there were almost 5,100 students in the school, "of 
whom 2,551 were Puerto Rican and 356 were Other . Spanish, constituting 
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a total of 57.1% of the tot^l school popuiatibh; The rest of the 
students w^re 39% Black and 3% Gther. 0r the total student body, 
73% read two years or more below grade level. 

According to the Jime 1979 School Lab- Data Col lection Foot, 
the total school population was 3,462-- a net loss of approximately 
1.5G0 students, or around 30%. As of June -1979, over 2,100 of the 
remaining students were of Spanish language backgrounds, and another 
51 students were from language backgrounds other than English or 
Spanish. By this time, then, over 62% of the school population was 
from other-thaii-English backgbuiids. These students are primarily 
Hispanic, but include as well groups of Italians, Vietnamese, and 
Chinese. 

The Title VII Target Population 

The Title VII iirogram now serves 360 students, 330 of 
Hispanic origin and 30 I:alians. It should be noted that as of 
October 1978, a total of 1,554 students had not yet been tested. 
The Project Director, who had recently asstmed the positioh^moved 
quickly to identify eligible students. By February, 1979, only 
450. had not been tested. These included hew admissions, truants, 
and students who resisted testing. Of the students tested, about 
160 were hoh-Ehglish speaking. . 143 fell below the 10 th percentile 
oh the LAB, and approximately 40O fell at or below the 2dth 
percentile. 360 of those students judged to be most in need are 
being served by the program. Approximately 200 others , who are 
considered eligible are on a "waiting list". Currently, they 
receive English language instruction in Tax Levy or Title 1 classes, 
and the Hispanic students receive instruction in the Spanish language. 
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All these students receive cbriterit area instruction in English, 
however. They will be served by the Title Vil program as f^mds 
aiid staffing permit. 

General Bescription 

Project' ABLE (Achievement Through Bilingual Education)" 
is designed to offer bilingual instruction and supportive services 
to high school students of limited English ability. The program 
serves 330 Hispanic students and 30 Italian dominant students 
in grades; nine through twelve. The students participating in the 
program receive bilingual instruction arid supportive services under 
funding from Title VII, Title 1, Chapter 720, and Tax Levy. 

The target population receives instruction in the 
content areas of Social Studies, Science, and Mathematics, in 
the native language. In addition to receiving instruction in 
Spanish, they also receive instruction in English as a Second Lang- 
uage. This Program oSers instruction in the student's native language 

Spanish of Italian not only to develop linguistic skills > but 
also to reinforce their cultural identity. 

Students participating in the Project take subjects 
^ such as typing, art, and music with the mainstream students in 
the high school. Upon recoinmendatidn by the Program staff and 
their advisors, those students who are able to receive instruction 
in English may take specific subjects in mainstream classes. 

In accordance with Title VII regulations, Project ABLE 
.has a functioning Parent Advisory Council. The Parent Advisory 
Council, in cooperation with the Project staff, meets monthly during 
the ; school. year to discuss the functioning of the Project, and to 



3 ^ 



make recommendations. Through the Parent Advisory Council, parents 
are invited to participate in assembly programs, cultural events, 
class trips, and English as a Second Language classes held in the 
evenings- The Title VII staff meniers make a great effort to 
cbmmtjnicate with parents and to involve them in their children's 
education. 

Staff development encompasses inservice workshops, teacher 
training in the classroom, md graduate courses taken at various 
tmiversities in the New York metropolitan area. 

Program Goals ~' 

1- To significantly improve the achievement scores in English 
lahgtiage skills , such as reading, speaking, understanding and 
writing, for the target population in grades nine through twelve, 
as measured by pre and post standardized instruments. 

2- To develop an academically useful course of study that will 
combine theory arid practice in Bilingual Education and English 
language skills: 

3. To encourage High School graduation for non English speaking 
students. 

4. To develop the participating students' knowledge of relevant 
academic subject matter, with special emphasis on English language 
skills. 

5. To increase teacher iaiowiedge ^d sophistication leading to 
ah increment in effective classroom management and instructional 
methodology, as well as knowledge of Hispanic and Italian culture. 

6. To increase parental involvement in the Project's Bilingual 
Program; increase parental fluency in English, and encourage 



them to work directly with their yoimgsters. 
The In s tiTict i onal Compone a^ 

The instructional program offered to bilingual program students 
is presented in Tables I and II.. The following paragraphs give a 
summary of that information. 

The instructional component is designed to equip the. Spanish • 
dOTninarit student and the Italian dominant student with the funda- 
mentals of the English language, including basic sentence structure, 
grammar, conversation, auditory skills, reading and writing. They 
are also introduced to literature in English. Students take English 
as a Second taa:iguage, classes funded By Title 1 for a total of ID 
or 15 hoxirs per week depending on the level of instruction (see 
Table I) . Most students receive 15 hours weekly. 

At the same time, the program is tailored to improve the 
Spanish language skills and the Italian language skills of native 
speakers by teaching them the fundamentals of grammar, sentence 
structure, conversational and auditory skills, reading and writing 
in their native language. 

In order to fulfill the academic requirements for graduation 
from high school, and to give the participating student a sense of 
success and purpose, content areas, such as Social Studies, Mathe- 
matics, and Science are taught in Sp^tish, and selected subjects 
are offered in Italic. Thus while the student is acquiring English 
language skills, he/she is improving his/her native language skills, 
and keeping up with the academic work which is a requisite for 
graduation. 
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mm ! BiL-iNGtiAt CLASSES.. 1978-79 



Subject 



Funding 
Source 



Number of 
Classes 



Class 
Register 



Language. of I Used Periods 
Instruction jper 





0 



TABLE II BILINGUAL CLASSES. 1978-1979 



Italian and Spanish 



Subject 


Funding 
Source 


Number of 

Classes 


Class 
Register 


Language of 
Instruction 


t Used 


Periods 


D4.Ui.ygy . 

Xih. italiah) 


laA LcVy 


1 
1 




lEaiian/tng. 




c 
J 


World History 
(iiultalian) 


Tax Levy 


1 


25 


Italian/Eng. 


78/3G 


Ii 


Italiah - 
(4 levels) 


fax tevy 





34 


Italian 


ibol 


rr- — — 


Soanish for 
Native ... 
speakers (NLA) 


Title I 


1 


20 




It 


It 


Spanish 2 
(for non- 

rj ^ j" 1 ijp c 1 
liaL-L vCoy 


Tax Levy 


2 ■ 


34 


t) 


11 


ft 


Spanish 3S 


Tax Levy 


2 


34 


ti 


11 


II 


Spanish 4 


Tax Levy 


5 


. 34 


it 


ii 


11 


Spanish 5 


Tax Levy 


1 


34 


n 


M 


11 


Spanish 6 


Tax Levy 


2 


34 


■ ■ -rr- ■ 


n 


■ ■ "ir - ■ 


Spanish 7 


Tax Lew 




■ 34 


\i 


II 


u 


Spanish 8S 


Tax Levy 


1 










Advanced 
Placement 


Tax Levy 


1 


34 


ii 


it 


ii 



"Varies with needs of the student population 




TABLE III MAINSTREAM CLASSES IN vMICH BILINGUAL STUDENTS ARE SERVED 



■ Subject 


Total Number 
of Students 


Hours per 
Week' 


Criteria. for 
Selection 


Eiiglisri 
Reading 


81 


5 


Reading scores and teacher 
reconmendation. 


Geoiiietfy 


10 


5 


Course not offered in the native 
. language 


Chemistry 


2 


5 


Course required; not offered in 
the Bilingual Program 


Typing/Sec. Skills 


25 


5 


Course not offered in the native 
language 


Eleventh year 
Mathematics 


3 


b 


Course not offered in ;the native 
language 



Exit Criteria 

' Criteria by which students exit the program include scores 
on the Lab, performance on tests of reading, performance in ESL arid 
content area classes, ^d teacher recommendation. Students are in- 
dividually programmed, and may take mainstream courses, as Table III" 
indicates. Approximately 7 students placed but of the program in 
1978-79. Generally, the Italian students are mainstreamed after- 
two years in the program, since coxirse offerings for them are more 
limited. 

Program Organization,- Staffing and Ftmding Patterns 

In February, 1979, the Bilingual Program was reorganized 
under the jurisdiction of an Assistant Principal for Foreign Languages > 
forming a department of Foreign Languages /Bilingual Education. The - 
structural organization of responsibility for Instruction is as fellows: 

Assistarit Principal 

Foreign Lariguages /Bilingual Education 

Bilingual Classes Foreign Languages- 

content area ESL (Tax Levy) 

instruction NLA (Title I, Tax Levy 

iTitle VII, . Staff) 
Tax Levy and _ 
Ch. 720 staff) 

The total number* of staff which make up Project ABLE is 33, 

some of whom are Title VII personnel, and some others of whom are pro- 

vided by Tax Levy arid Title I funds. ^Table iV indicates the distribution 
of persbririel by fun'ding sources. 
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lABlEIV n^STRUCflONAL STAFF AND FUNDING,' 



BY LANGUAGE- GROUP 



Spanish. Italian 
Cbiiipbrierit Coiilmeiit 

Ntjffibers of Numbers of 



Instructional Funding Personnel: Funding Personnel: 

_ Component Source Teachers Paras Sources Teachers Paras 



E.S.L. Tax Levy 3 0 

Title 1 7 6 


The same staff serves both 
-groups of students. 


mOING (ENG.) Tax Levy .4 (2 classes) 




HATiyK UNGUAGK Ak'i'S^^ Tax Levy 5 


Tax Levy i 0 


MATH Tax Levy 1 

Title VII B i 
Ch. 720 1 




■ ^ 

SOCIAL STUDIES . , Tax Levy 1 

Title VII 0 1 
Ch. m 1 1 


Two classes 1 Assilunt - 
are. offered _ /Cbbrdinatbr 
each term ^ 


SCIENCE Tax Levy 1 

Title.VII 6 1 
Ch. 720 1 


in these areas; 
Title Vn-fimded* 



_ . ^Instruction in. the content areas_is_ offered in Italian by the Assistant 
Cbbrdinatbr^jjho has permission from the funding source to teach two courses each 
semester. Ttre--S[aali size of this conq)onent, (30 students) does not permit the 
hiring of an additional iull time staff person to teach the content areas. ' 



r n 
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-- - - - _ .Table V. presents the hbri- instructional components of 
the program^ by fuiidirig source; 



Area 


Funding Source (s) 


Personnel Providing 
Services 


Gurrieuiimt 
Bevelopment 


Title Vxl 


il Total: 19 teachers, 
1 Coordinator, 3 typists. 


eoxanseling 


Title VII 


1 teacher assigned as 
grade advisor 


P ar en t al In vo 1 vemen t 


Title VII 


2 teachers 


Staff Development '"^ 


Title VII 


1 consultant. Coordinator 


■Administration 
& Supervision 


Title VII 
Tax Levy 


Coordinator _ _ 
Ass't Principal for.Bil. 
Ed. & Foreign Languages 


Family Assistant 


Title Vli 


1 Family Assistant 



Italian students receive the services of a resoxirce teacher who 
serves as_a curriculum developer. The personnel providing the other 
services listed above serve all bilingiaal program students. _ In 
addition, the Assistant Coordinator performs many services for the 
Italian students counseling, contacting families and^commxmiCy agencies, 
developing curricula and teaching two classes (see Table IV -for 
clarification) . . .. 
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Staffing and Staff B evel opaent^ 

Project ABLE offered the following program for staff 
development during the 1978-1979 academic year. A total of 9 staff 
members took courses at local colleges. These included the Project 
Director, 6 of the teachers, and 2 out of 3 paraprbfessionals . The 
staff members took an average of 6 credits a year. Courses were 
taken to complete degrees (7) , to eotaplete requirements for cer- 
tification (1) or to strengthen the staff taember's background in 
Spanish. The courses included Puerto Ricsii studies, Hispanic 
cultures, improving the learning process , sxipervision, foundations 
of counseling, administration of personnel, and curricultim design 
and development. 

Monthly departmental meetings were held jointly for both 
the Foreign Language and Bilingual staffs. The Assistant Principal 
for Foreign Languages/Bilingual- Education and all teachers attended. 
Presentations at these meetings included discussions on tecTiniques 
of teaching, reading, and mathematics, and techniques for selecting 
students for advanced placement. 

Title I teachers of ESL and paraprof essiohals participated 
in training sessions at the central Board of Education, or met with 
teacher trainers in the school. 

Title VII Educational Assistants and: the Family Assistant 
met with the Project Sifectof oh ah ongoing basis to receive 
orientation oh such topics as classroom management, techniques or 
individualized instruction, supporting the teacher, and orientation 
in handling the problems of students and their families. 

Given the fact that curriculum development was an impor- 
tant aspect of the Bilingual Program, two- of the workshops were devoted 
to the fundamentals of curriculum development and design. Topics 
O - Oo 



included the development of a Bilingual Social Studies curriculum^ 
and the development b£ Italian cxirriculim in the areas of mathematics ^ 
science, social sciences; 

^and Materials De veloped 



Table VI presents a list of the extensive materials 
developed by the program during the 1978-79 year. 



CURRxCU LUM AND MATERIALS D EVELOPED 



Title 



In Classroom 
Use? 



1. Math WorksSofi 

in di vi dua 1 i z e d 
basic math; Span.) 



yes 



2. general Math (Span.) 3res 
3 term course 

outline for B.G.T. 

3 . General Hath (Span . ) ho- 



Problems and 
Activities 

4. Algebra: .course 
outline foir a 3- 
term sequence. 

5: Regen ts Biology: : 
Adaption/ transia- 
tion of tab experi- 
ments - (Span) - 

6. General Science 

adap ted, trans la t e d 
for Span, students 

7- Latin American 
Studies 



being typed 



yes 



yes 



yes 



yes 



What other 
materials 
are in use ? 

program de- 
veloped place- 
ment test 

commercial 
texts^ duplica- 
ting masters. 



Using _v_ 
materials. fronL 
other Title VII 
programs? .G ot 



program de- 
veloped trans- 

lations of problems 

commercial h.s.- 
level texts : 
Smallwodd: 
Human Bid logy 

Intro, a las ciencias 
Intro" a las ciencias 



Biol(5gicas 



adapted from a 
curriculum de- 
veloped by the 
Brandeis H.S , 
Bilingual Pro- 
gram: 
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Using 

^^hat other materials from 

In Classroom materials ■ other Title VII 

"Eitle Use? are in use ? programs?. Comment 



8: Spanish For Native yes 
SpeakBx^ (grammar, 
composition) 

9. Re gents Biology 3res see above adapted from 

(Italian) mainstream 

materials 

10. curriciiium for 

World History yes - adaption of 

mainstream 
materials 

11. ESL , _ levels ready for - Replaces a text, 
cotaplete sets of September, Being reproduced 
materials for _ 1979 ■ in cbnjxinction 
Title I and Tax Levy with the central 
classes. Board of Educa- 
tion, Office of 
Bilingual- Educa- 
tion. 

12. NLA curriculum yes - co- authored by 
manxial developed ' the A. P. For 



Foreign Lan- 
guag e s / S i 1 ingual 

Education and 

arepresentative 
from the NYC 
Board of Educa- 
tion. 

Supportive Services 

One of the most successful aspects of the Project ABLE at 
Theodore Roosevelt are the stipportive services off ered. by 'the program 
staff to the students OTid their families. The Family Assistant is 
extremely popular,^^and has" extensive and ongoing contact with the 
families" of students and the community. The Assistant is frequently 
called by parents to" serve as a liaisdri with-.the school. Besides this 



ftmcticn, the Family Assistant obtains information on family situations ~ - 

which affect student performance, follows up on disciplinary or ; 
behavioral problems, takes parents and/or children to the hospital, 
arid sometimes even accompanies families to court. The most- frequent 
reasons as to why visits are made to students' homes involve discussions 
of disciplinary problems, and report cards, which are sometimes hand 
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delivered to parents; £n the month of May alone ^ 29 visits were 
made. ; 

Guidance and referral services arfe also provided by che Grade 
Advisor, who works^ primarily on scheduling student programs so that 
Che requirements for graduation are met. The advisor may handle 
discipline problems jointly with the Family Assistant, and the Project 
Director and Assistant Coordinator also deal with student problems 
as they arise. 

All bilingual students see the Advisor at least twice a " 
semester, and toore often if the heed arises. 

College cbxmseling is provided by a. counselor from Aspira, 
who comes once every week and offers workshops for the students. 
These are primarily offered for the twelfth graders, who are mostly 
mainstreamed. The workshops explain college requirements and describg^ 
various schools. Trips are arranged so -that students may visit local 
colleges, and students receive help. in filling out applications for 
admission and' financial aid. About 23 students come regularly for " 
woxkshops , while a total of 60 came at least once. The school's 
college advisors have heavy work loads arid are not bilingual, so the 
program has to rely heavily on Aspira to provide this aspect of 
counseling services. 

Project ABLE offers ho twelfth grade subjects in 'the native 
language, so seniors are primarily mainstreamed. Older students (age 
18) who require intensive native language instruction maybe referred 
to the Bii!HguaT~Pr^ogfaffl-in::A^ Services for High Schools. Proje 

. AStE also refers students for bilingual shared or cooperative -career/ 
vocational education programs, if they are available.. Career education 
ai opportunities at Roosevelt consist of a bilingual typing course; 
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other vocational courses must be taken in the mainstream; 

The Project Director and Assistant Coordinator 
speak at feeder junior high schools, to explain what the program 
has to offer; according to program information, applications to 

Project ABLE were up in 1978-79. The Assistant Coordinator is 
extremely active in the Italic co^unity, promoting the program. • 
Parental and Commontty Tnvolvement 

Because the italic students are a minority at Roosevelt, 
the Assistant Coordinator invests a great deal of time in providing 
support and supervision for them, reasstiring their parents as to the 
seriousness and continuity of their education. Project ABLE keeps 
a telephone line available all day so that parents may call for help, 
information, or referrals. Parents may come to school for counseling, 
help with jobs. High School Equivalency referrals, referrals to social 
service agencies and schools. The Project is known as a source. of 
information arid support. 

Project ABLE offers a very successful program of Parent 
Education. Three classes in Citizenship/ESL (rv70 of which were 
ftmded by Title Vii) are offered in the evenings for a total of 
four hours a week, taught by the Assistant Coordinator and two 
teachers: Seventy-three parents participate regularly, and attendance 
is mandatory. Parents have been demanding more classes, and the ESL 
class has a large waiting list (see Recbmmendations) . Host of the 
parents attending classes are Hispariic, reflecting the ethnic com- 
position of the school. Italians, Yugoslavians, and parents of 
Oriental heritage' also attend. Each year the parents attending the 
class hold a large party, catered by local merchants, which is a well- 
attended international food festival. 
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Trtere aire ten meinbers 6 Hispanics and 4 Italians) 
of the Parent Advisory Soinmittee, which- meets monthly. The Committee 
discusses project services , fmctions and funding. Its input is also 
requested in determining future class offerings. Up to 70 other 
parents also participate frequently in meetings and discussions at 
the school. 

To disseminate information about the Project in the 
eomnmity, Project ABLE Staff use the following: 

- neighborhood newspaper stories about 
proj ect activities . 

- the student paper, "The Square Deal*', distribu- 
ted in the school and locally. 

- the ABi^ Newsletter (see ai^andix) , published 
by Project students two to cLree times yearly, 

- mimeographed announcements which are mailed 
home, annoimcing meetings and special events, 

- telephone hours (an extra telephone line 
is funded by Chapter 726) for parents to 
call. 

- the Family Assistant and Assistant Coordinator 
spend a great deal of time in the cbmmtmity 
and have extensive community contacts-: ' 

As the Assistant Coordinator s^s> the commimity*is like part 
of your familyV The program serves all the problems of the parents, 
and keeps the higher-achieving students by serving their families. 



EKLC 



1-7 



-57 



Generally, it appears that Project ABtE is effective 
as a- catalyst arid center of cbmmimity activity. The Project appears 
to have a clear maridate to continue and to extend the services offered 
to parents (see Recornmendations) : 

Student Respo nses 

All the subjective reflections of student morale indicate 
that student attitudes toward their educational experiences are positive 
Attendance rates for bilingual students have been consistently higher 
than those of the total school population. 

Project ABLE students are active particip^ts in the Italian 
and Hispanic Unity clxd^s. These clubs conduct activities which enrich 
the experiences of the whole school, including concerts, ^shows , arid 
dances. All these fimctions are open to the entire commtmity. The 
clubs also take extracurricular trips and organize shows which are 
given in the commimity for the a^ed^ The Project ftmds other trips 
and cultural experiences for the bilingual students, including trips to 
the United Nations , the Museum of Natural History, the Hayden Plane- 
tarium, and El Teatro Esparidl. 

Accordiiig to the experience of program staff, while vandalism 
tends to be a problem in the school, it does not occur in the Bilingual 
Office or in the bookrbom. Materials and .books are well kept. 
Suspensions of bilingual students occur very rarely, averaging 3 or 4 
per year , while averaging more than 35 monthly for the total school pop- 
ulation. Indicating the success of the Proj.ect, 22 out of 25 1979 
graduates of Project ABLE applied and Intended to go to College. 

Reflecting population movement in the surroimding rieighborhddd^ 
(due to deterioration of some areas) the transfer rate for the school 
is high, and Project ABLE has also lost . students . Follbw-up on these 
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students has been extremely difficult but the project staff 
has continued to work to keep students in the school. 
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Assessment Procedures and Findings 

TSe foilowiiig section presents the assessment instruments and 
procedures, and the results of the testing: 

Assessment Procedures and Instn^enti- 

Students were assessed in English Language development, growth 
in their mastery of their native language, mathematics, social studies 
and science. The following are the areas assessed and the instruments 
used: 



English as- a Second Language 

English Language Fluency — 
Reading in Spanish 



in Italian 
Mathemat i cs - - 
Social Studies — 
Science 
Attendance 



Criterion Referenced English 
Syntax Test (CREST) 

New York_ City Oral. Language 
Ability Rating Scale 

Inter-American Series ^ Pruebas 



Program-developed tests 
Program-developed tests 
Program-developed tests 
Pr ogram-devel5pIdr~tis t - - 
School arid program records 



The following arialyses were performed: 

a) On pre-pbst standardized tests in reading in Spanish, ebrrellat- 
ed t tests were performed. This analysis demonstrates whether 

there is a .significant difference between mean raw scores generated 
at two points in time for students with matched pre-pbst scores. It 
does not represent an estimate of how students would have done in the 
absence of the program; No such estimate could be made because of the 
inapplicability of the ridrms: for this population and the ^availability 
of an appropriate comparison group. 

b) On the Criterion- Referenced Eng lish Syntax Test (CREST) informa- 
tion is provided on the number of objectives attempted and mas- 
tered, the percentage of objectives mastered versus those attempted, 
and the number of objectives mastered per month of treatment . 'infor- 
mation is also provided on student performance on the various test 
levels. 
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c5 For the New York City Oral Language Ability Rating Scale, the 

total number and percent of students improving at least one scale 
level is compared to the criterion set by the program, which stipu- 
lated that 6076 of the students will demonstrate growth of one level 
or more. 

d) The results of the criterion referenced tests : in mathematics, 
social studies -and. science are reported in terms of the number 

^d percent of students achieving the criterion levels set for the 
participants (60% passing) . 

e) Information is provided on the attendance rate of students 

participating in" Project ABi£, co^ared with that of the total 
school population. 

The following pages present student achievement in tabular " form. 
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TASLE Vii 



English as a Second Language 
for Spanish Language Students 



RiSuUs of the Criteria RpfprpnrpH-FfKg44 ^ Svhtnx T p ^t, fP.RF.STl 
Reporting the Number of Gbjeetives Mastered. Percent Mastered, 
and Qbjectives Mastered Per Month, 



Grade 

9 
10 
11 

Total 



. # of 
students 

78 

64 
67 



209 



Average # of 
Objectives 
Attempted 

14,4 
13,2 
12,9 



13.6 



Average # of 
Objectives 
Mastered 

8,2 
7,5 
7,3 



7.7 



Mastered/ 
Attempted 

56,6 
57,1 
56,5 



56.8 



Average 
Months of 
Treatment 

8.7 
8.9 

8,6 



8;7 



Objectives 
Mastered 
Per Month 

1,0 
,9 
,8 



Table VII presents the result Of the 



sfer^aeed English Syntax Test 



(CREST) for students in Title I funded ESL programs. This table shows that there is 
an even and substantial acquisition of English Language skills as is shown in the 
category A\7'erage Number of gbiiecti\yes Mastered which was 7,7 overall. The slight 
decrease in this category with increase in grade (for an average of 8,2 in the 9th 
to 7,3 in the nth grade) is related to the figures in the Average Number of Object- 
ives Attempted category^ which correspondingly decreases from 14,4 to 12,9, 



0 
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TABtE VIIB 



English as a Second Language 

for Spanish Language Students 



Student Perfohilance on the 
Criterion Referenced EhglisH Syntax Test (GREST) 
A Breakdown by Test Level and Grade; 



i-EVELL LEVEL II LEVEL III 



io^ Percent Percent Percent 

Grade Students Attempted Mastereo Mastered Attempted Hastered Hastered • Attempted Mastered Mastered 



9 


78 


708 


404 




321 


175 


557c 


95 


,57 


mx 


id 


64 


333 


190 


51% 


425 


251 


592 


88 


42 


m 


ii 


67 


158 


115 


m 


461 


259 


562 


259 


115 


■ m 


Total 


209 


1199 


709 


m 


1207 


685 


57^ 


429 


214 


m 



Table VHB gives a breakdown by grade and test level of the CREST resaitsi It shows that the students in the 
10th and Uth grades are proportionately working on higher level (Levels II and III) skills than those in the 9th 
grade. ,It also; indicates that there is a higher snccess rate; as shown in the Percent Mastery coluiiin, iti the 
mastery of Level I skills. (597» Mastery) than in the more difficult Level II {511) and Level III (502) skills. 



TABLE_VIII 
Growth in English Fluency 

Nxmber and Percentage of Students by Grade improving 
One Scale Rating on the Expressive and Receptive Mode of 
the NYC Language Fluency -Scale, Regardless of Year of 
Entry and Full or Partial Instructional Treattaent 
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>sxve Receptive 

Grade No. -Admin. Gain One Nq: Admin. Gain One 

Scale Scale Rating Scale Scale Rating 

: No. % ^ No. % 

9 165 20 17.4 107 37 34,6 

10 74 17 23. S 76 29 38.2 

11 58 13 22.4 • 59 25 42.4 

In the expressive mode, the percentage of students gaining one 
scale rating ranged from 17:4% at the 9th grade to 23.0% at the 10th 
grade. In the receptive mode, the percentage of students gaining one 
scale rating ranged from 34.6% at the 9th grade to 42.4% at the 11th 
grade . 

In view of the stated evaluation objective that at least 60% of 
the students will gain at least one scale rating, the above table 
indicates that this objective was hot achieved in the expressive mode 
and the receptive mode at all grade . levels . 

Interpretation of these data is made difficult however, by the 
fact that the initial rating of the students is not reflected in 
-these data. Examination of the Rating Scale itself (Appendix A) re- 
veals that the rates of expected progress from one level to another 
are not symmetrical. It may be expected that students who speak lit- 
tle or ho English (levels E or F) will progress one scale level with- 
in a y^ar of instruction, but that students functioning at a rela- 
tively high level (level B, for example) may not reach a higher level 
in one year. These levels represent degrees of fliiency approaching 
or equalling that of a native speaker of English. It is unreasonable 
and unrealistic to expect rates of student progress at these levels 
•similar to those of beginning students of E.S.L. Level A, for ex- 
ample, is unlikely to be achieved by students who have not had exten- 
sive, exposure to oral and written English; Those who learn English 
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as adults iiiay never achieve it; Level B is also likely to require 
years of exposure to English. 

It is suggested, therefore^ that student outcomes be analyzed 
in terms of the initial fluency rating of each student, that the 

criteria for mastery reflect reasonable expectations for student 
growth at each level. 
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TSBI£ IX 

Adiievgimt in Ifetive Languaae Reading : 
Spanish 

Sipdficanee of ffeah Tdtai Fss^ Score Differaices Between Biitial and 
Final Test Scores in Native Language Achievemait (Spanish) m the 
Ext^-Amaic^ Saies - Proi^ia de- Lectiga, of stx^imts widi Pall ■ 
instructicdal Treatment 



Corr. 







Initial 


Final 


Mean 


(Init.- 








Grade 


No. 


Mean S.D. 


Mean 


S.fi. 


Diff. 


Finai 




t_ 


2. 


9th 


71 


54.30 24.00 . 


60.58 


23.68 


6.28 


.729 


2.085 


3.013 


.01 




32 


No Bata 


54.66 














10th 


51 


70.86 23.84 


79.86 


24.45 


9.00 


.724 


2.512 


3.583 


.01 




22 


No Data 


81.73 














11th 


71 


84.65 19.05 


92.31 


17.15 


7.66 


.618 


1.889 


4.055 


.01 




11 


Nb I^ta 


91.73 















As can be seeti from the above table, the nsaan increase in native language 
a^iievanQit ffon initial to finai testing was statistically si^xifxcSit for ail 
three grade le\^ls. Ihe loean increase frttn initial to final testing ranged from 
six points srt: the 9th ^ade to 9 points at the 19tit ^ade. The score at initial 
tiioe ranged frcdi 54 at the 9tii grade to 85 at the lith grade. At final test tiine 
the score rang^ from 61 at the 9th grade to 92 at the 11th grade. For those 
studgits TiSib did not have initial sccres>fbr the 9th grade at final test, tinie 
there was four poini difference in their favor, and at the 10th grade there was a 
two point difference in their favor, with no diffa-eice at lltii grade. 
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TABLE X 



Achigge^ait in Native Lariguaj5;e Reading : 
Inali ah 

Students Passing Teadi^-Made Final Exams in Reading in Italian 

<5rade ^ ^ Fall 1978 Spring 1979 

10th " 13 80.08 

, 11th 6 ~~ 86.17 

Both groups of students taking Italian ac±d.e\7ed rates of passir^ ^whieh stfe- 
stantially exceeded the progrartHset criterion, level for mastery in this area 
(a 6C% level of passing). 
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It -in t±L"e Cdntgit Areas, Itaiiah and HispanidStute^ ts- 
Cccparisdi of Eto^r^De^^loped Exanrinatidns Passed Fall 1978 
Spring 1979 by StiMeits R^ardless of Year of Enti^ and Rill or ^ 
Partial SstoKtional Treatromt 



J'ALI^mS SPRING ig79 

____ No. Taking No, % No. Taking No. Z 

Subject Subject Passing Passing ^Wect Passing Passing 

Ninth Grade 

J^th 69 50 72.5 82 43 52.4 

Sciai^e 48 35 72.9 71 61 85.9 

Social St, 69 48 96.6 64 51 79.7 

• Tentii Grade 

^th- 38 20 52.5 49 34 69;4 

Sciaice 39 29 74.4 46 37 80.4 

Social St, 30 75;0 39 39 100.0 

Elevmth Grade 

F&th 28 20 71.4 48 33 68.8 

Science 41 38 92.7 . 49 43 87.8 

Social St. 52 48 92.3 50 48 96.0 

With the exertion of 9th grade math (spring term) and lOtii grade matit (fall 
terEo) ; all the ^oi^s of Project ABIE studmts acEdeved rates of passing in conton: 
area classes which exc^ded the prcgram-set criterion level of 5^ passing. 

. In the 9th grade, the percaitages of passing raided fSm 52% (spring us£ti) 
to 85.9% (spring science). For the lOch grade, the percent passing ranged frcxn 
52% (fall inath) to ldO% (spring soeisi studies) . Eievmth grad^ achieved rates 
of passing ;*iich ranged frcm 68% (spring inath) to 96% (spring social studies) . 
Gmerally, the older studmts acSieved hx^^ rates of passixig. 

Looldng at the sane dtSc^Ks hy siSject area, it a^ears that Project students 
had the greatest difficulty with mat±LaiHtics , the pereaitages of students passing 
niat±t cot^es «nged 5ot 52^ (9th ^ade, spring term and lOth grade, fall term) 
to 72.5% (9th grade, fall term) . Perfbnoahee by the 11th grad^ TOst caisis- 
tent, ranging only from 68.ffiS to 71. 4%^ xjhile the perforinance of the other grades 

Er|c 28 39 



ranged HDre widely. 

In science, the percentages of students passir^ courses were qiiite hi^, 
la TiglTia 5cm 72.9% (931 fell tern) to 92.7% (11th ^de, fall term). 

Si social studies, the percentages of students passing coinrses tended to 
increase somafet with grade level and were fairly hig^ in aliODSt all eases . The 
percentages of students passing ranged from 69.^ (9th grade, fall term) to 100.0% 
(10th g?rade, spiring term). 
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TABLE XII 



Attendan ce 




Attmd^ce Porcmtages of Ninth, Tenth and Eleventh Grade Students 
in Ccnparisoh With the Attsidaiee Percaitage of tiie Sdiobl R^ird- 
iess of Year of SiOiy to the Program 





grade 


Mean 


Percaltage 
of Sdiool 


Percentage 
Differgice 


Fuil Inistr. 


9th 


86.7 


65.0 


21.7 






88.4 


65.0 


23.4 




nth 


89.6 


65.0 


24.5 


Part. Instr. 


9tii 


74.6 


55.0 


9.5 




10th 


73.7 


65.0 . 


8.7 






79.4 


55.0 


14.4 



As can. Be seen 5cm Sie dxrve t^le, the av er a ge percentage of attendance of 
program studaits was hi^er than tiiat of tiie sc±iiobl as a ^fe)le, for all tirree 
grades. This was true ^edier students had full, or partial ii^tructicnal treatmaat 
The a\7erage percmt^e of attoidance of tiibse students with full instruction^: 
treatnoent ranged from 86.7% ^ the 9th grade to 89.^ at the lltli grade, indicating 
a percmtage differmce ranging ficon 21.7% to 24.6% in favor of the prbgran studsits 

The average percaitage of atteidaice of i±tbse stt^atts witS p^ial instru- 
tional treatnmt ranged from 73.7% at the 10th grade to 79.4% at the 11th grade, 
indicating a p^cettage diff^mce r^igii^ from 8.7% to 14,4% in favor of the pro- 
gram students. It should be noted that the percmtage difference in favor of full 
treatoait studmts ov^ partial teeatomt studmts r^ed from 10.2% at the 11th 
grade to 14. 7% at the 10th grade. 
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Ganclusions arid Recdmimdatials 

The restilts of an malysis of stiidalt perfornince data mdieate tiiat Object 
ABLE sttadaits acEiie\^iig rates of ^owtEx which fulfill the objectives set by 
the Project. Test data and the rcbre stfcjective indicators of studmt attitudes 
indicate program success. Especially inpressive is the prc^am's role in support- 
ing the bilingual studmts their f aniiies , md its positive role as a focus 
for cxiiJiRTnity integration. 

Given the studaits ^Aib have bem idmtifi.^ as eligible to be served by the 
program^ it is recormmded that the prcgram continue to e^^aid its activities. 

Parents of program studaits have made repeated danaids tSat Sue v er y 
success52. evening program be ejqsanded. Given the great n^d for coitiiixnng 
educa t ioi and tlie clear stjppbrt for such s^vices at Tfi»dore Sooseveit, it is 
rexnmended that the evening cccTOnent expand to offer a hi^ sdhbbl eqijivaloicy 
ccojrse^ tj^ping aid business sldils. 

At presait. Project ^SS£ studmts r^eive only lifted coiiiseling services 
to assist them in forming career plans. The Project ntist rely dh paxt tisie 
assistance 5dm Aspi^ to meet diis p^tiailar student need. It is reconcended 
that ABIZ jxiiiors and saiiors be provided services by a bilingual coHege/vbcatimal 
advisor cn a ransistent basis within the school. 

Finally, it is reconmended that the small but successful Italian conpaiQit be : 
dissamnated and expanded to serve as a na^et 'prb^csm for itaii^is in the Broix, 
who live in adjacait connunities and are not at present being served by any 
bilingual pro-am. 
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Appendix A 

Oral Language Ability Rating Scale, l^&a York City 
Scale for Ratii^ Pupil's Ability to Speak Bnglisli 

Enter for eadi pupil the letter A, B, G, D, E, F corr es p OTidin g to his estimated 
ability to speak English in the classroctn, defined as follows : 

A ~ Speaks English, for his age lev/el, like a native - witii no foreign acesit or 
hesitancy <iie to interference of a foreign language. 

B — SpeScs Sigiish wiSi a foreign accent, but otherwise approximates the fluency 
of a native spea k er of like age level. Does not hesitate because he must 
search fer Jkiglish wrds and language forms. 

C — Can speak English x^U enoij^ for tcost situations met by typical native 
pt5>ils of liJce age, but still mst make a caiscxoxis eSbrt to avoid tiie 
language forms of sane foreign language. Depmds, in part, i^on translation 
of WOTds md e^essiOTs 56m 2ie for^gn l^iguage into Ehglish, and therefore, - . 
speaks hesitantly vpaa occasion. 

D Speaks English in tnbre than a fei^ stereot3rped situations, but speiks it 

haltingly at all times. 
E Speaks English only in those st^otyped situatims for ^fetch he has learned 

a fe57 useful words and expressions. 
F Speaks no English. 

Ihe ^q)ected outcomes- listed for each ^^e in Siis han^ook cai sarve as a guide 
for evaluatii^ adiievemmt arid relating than to the above scale. This is part- 
ictrLarly si^iific^t for 9ie C, B, ^d A desx^iatiohs that use as a co^arison 
typical native pi:pils of like age. 
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Appgidix B : P r bgram-Biss gnina t:^ Ma terials 

; SivitatiCTi to ASalt Emjcation Classes 

I Italian Cultuore Week; SchediiLe 

Notice for J^limtmre III 

Me Nec^letter 
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1HEDD0RE ROeSEVELT HlGH SeHOet 
Phillip £efton,Princiiai 



ITALIAN eULtlgE WEEK ^ APRIL 2-8 > 1979 



To I All Staff Members 
■ Re: Academic and Culture Activities during Italian Ctature ¥eek. 

Dear Colleagues, 

following is a list of acti^ties planned to celebrate the Fourth An wl 
ITALIAN era,TURE WEEK. Students, te^^ ai^ administration ai^ Im-olved 
in presenting these activities at our school, and at feeder schools i ^e ' 
purpose will be to acquaint the student population aha the public ~y±ib ■ 
the culture and_heritige of over two million New Yoricers and the 
contributions, of Italians ti bur _ county i 

Classes will be invited hy Hs. D*Rafa or the respective Chairpersor. 

: lEEK Library Exhibition and Ifein Entrance Exhibition of Italian Artistic 

and Literary Contributions to America. 

Workshops on Italian Art tMusic and Culture in the Libra^ Glassroba, 
Classes will be invited * 

3^1979 Roosevelt students will ^rttcipate at the Italian Culture Week 
AJI declaration Ceremony at the Hall of the_Bdard of Education. 

Students will receive excellence awards for academic achievement 

and community involvement. 

ijl Roosevelt students' j^rticipatioh at the UPT Symposium on ItaliE.n 

Culture and History at the UPT Headquarters. 

6 f 1979 Italian-American Assembly Program at the theodore Roosevelt H.S, 

8 Auditorium. 

1979 * "ITALIAN AFERICAN NISIT" at 'Hieodore Roosevelt H;S. 

H 

to Come "Trip to^e American Museum of Ifetural Histoiy: The Pompeii 
Exhibition. 

Trip to Albany-A visit to the State Legislature. 
Italian - American Olub Dinner Bance 
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raEODORE RddSEVEi-T HIGH SGHOOE 
500. E. Fordhan Rd. / Bronx 16458^ U. Yi 



Phillip Eef ton. Principal : E. Jfejia. Project Director 

Eiifarcus Pacheco^ ftssti Principal J, Spatola, testi Coord. 

Foreign Lang. /Bilingual Department 




* . ■ * * ; * 

* EDiTORS : * 

* taura iodice ' * 

* jtosa Jimenez * 

* Jack Spatola * 
. * * 




m m 

pBssdo aes de zuyviemtire estxxrb die 
visits en nuestza esetiela el ^oven 
a^i^ pwrtdxfictueEb. VbrLb CuBtbdio. 
ToviB^ el gsui homxr de::.cbnvenar 
con el por uix» Siznxtbe, Entxe b^s 
nm haiaS de six iniciacion en 
; el cine y de sus i^aneb pia ^ f xi» 
turb* _ _ 

^Tp trata^la en imet 'bbde^^^ nos 
conf^S* dia^ al salir a hacer 
una entr^ay^e w acezeS wte sanor. 
Degp ufe de preaentaiae me dl^o qm 
era pro dugior cfaenatogrff ico y se 
^egunto que si wm interesala actuar 
en una pelicula que #1 lla a prbdu- 
cir,_ Tb ne quedS atSziitb amiue di*- 
f icl3ji»nte pbdXa creer lb qtxe ei bos- 
TSre decla*** ^ 

Heses-mte tarde sa eneoE^nte Itoio 
Cistodio en Espam f Jlaando la pell- 
cul^^ The HackJegrit , Ko. no estata 
sblSandoi aunque ie co8t6 tiatajo con^ 
vencezse a sf^'B^BO. Despt^ de la* 
^rse hechp^&s pruelas cineMtogrifi* 
cas fue^^ptado . 
^Tixaas para el J^tturb? 
'-••Hace poco ftniS m confer ha* 
cer cinco pelicuias en los pioxijibs 
s*is aSw", nc^ inf bzmo J&rib. _ 
Eso signiflia quf tendreabs a !&rib • • 

G^-todio para ratb. Buena suerte le ?^ 
desewx. \ _ __ paas 

Juan Oa^llerb ^ ^ 

. ■ ■ - - ^2 El c 

- tijd 

LBffie*s SB^e?....... 

HJSieS A ee«Si^RAR EN DHS EHTREVISTA 

• _ __ mm mi 

• • •Tu^.a;^riencla ger'^ial y di^bsibioh son visi 
muy Importantes, Si te presentas con el ^aj^± 
traje de ?gi 1 j T& i rt o y una e^qpresidn eh el ttot- dad 
txo de conpleta ihdifferehcla b des^Ao^ no ' .Ts 
te extrafie si eres rechazadb* 

m m .Asiste sblb a la ehtrevistai Np iieves hast 

a^igbs hi pariehtesi El entaevistadOT es- asuh 

t£ fihicaaehte.interesauio en ti y en la for- resp 

aa en que actuas* na±g 

• ••Si te ittandan a espezar eh izm. ^Sa^ no midi^ 
hay que ppnerse a curibsear tbdbs lbs ob- ...W 
ietbs. SiSntate cbrrectaaertei ^ te tien- ^i^ri 
das ciaLs i acbstaflb en la slllai St te pasn citaj 
d^zeqtanente a tm desproho^ es del peb^ 

efecto »lTar tralando de enterazse de lb de le 
cfuerlay sbhre el escritb3d.bi 



_ n Club ItiLb Arorlcanb di_ _ 
Theodore Roosevelt Hi^ School e 
stato_ iixvitati) a pa^^ 
Columbia Day Piracle.' (^xje^t'aonb la 
^Hata ha dvuto luo^ il 9 Ottbbre. 
Abbiaab ineowinclato a c^Amisaxe d^le 
33 st»de fino a33,e 79 str afle^ AHe • 
€9 stxade abbiaao lucmlxato -.le ^ { 

cineprese televlsive ^che * ci hanno 
fflmti e pol s^ffio a^^^i sui ca^ti 

7_e 9-» S nTCtro stendaxdo TCbl33ttco 

eza por LaLo da a3:cti2i± stisiexiti e seguito 
da noitit altri. JfeiTla Salza e stata 
uxsa delie piS vivaci partecipanti, 
seguitafe: Matrix e 
Geraldlne Ca^^otento ,Ro^ Ponteroso , 
Hcsa Bu^ioneyLucy Tedesco^ Ifaxia 
Glorv3.nm Appoilo^p , Irene Caputo, 
Joseph Dl Stadip, Vincent Pi I&rtinb, 
Michele Trcwbetta ed Emillb Appbllbnib, 
Ci sianb divertiti moltb a marciare 
in qttesta sfilata che ci ricbrda tin _ 

nbstrb fam^p antemtb. Cbn nbi hazmb anche mzciatb H S±gi He^ia^che e il difettOTe 
del Prbgra^a BHingue ed il Sig* Spatbla ^cbe ci ha izK:bra^;iati a partecipafe* Ave^^^b 
bandierine AQeri.cane ed Itaiiane e bottbni c^ la scritta;**Sbnb Piefb di Essere Its^iano*^. 



The Students of Tile Italian. Aiigrlcan Club 
paorticipated in the 1978 Cblmbus Day 
Sar^e. .Carj^ring the ses banner, -Uiey 
WLiched ftbn 33d to 79th Str^^ 
AccbiDpanied Hr_* Hi^a axS Vr^ Spatbla 
they enjoyed celebrating Cblunbus Day, 
They later app^ired bh ctemneis 7 and 9. 



l&ria Giovazma A|^lleiii6 ( 6l/^2) 





MARIO *"mE BIACK PEARL"^CU51DDIG 
VISITS T.R.H.S, ^ 

I&rio Custbdibtstar of the j^ehtly _ - 
released mptibn pictiire"The Black Pearl'* 
^visited with, RTOsevelt stiidents bh 
November 30»i978t. Harib's visit was 
arranged. 1:^ Kr. Jack Spatbla bf the 
Bilingual Prb^^raja and was avidly • 
eho<^ed hundreds of Rbbsevelt 
stirlehts in a- speciSlly held assenSy 
prc^SLffli _ Haftb i^^scovefed ^ acccident 
while wbrking at the checkbut counter 
bf Gristle's St^xna^et to Hidt wn 
ffardiattah^ He was discovered loff producer 
director Saul^winffler of the Roj^l 
^oductionJJorpi. ,who was searching for 
young actors to^work in ttie fijm. Iferio 
shotSd be an e>ajsple to all young adults 
f OT it was his haani work and detersdnation 
for a successftd. future tha.t have 
produced him sxiccess tn life. 
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BILINGU AL ITALIAN PR OGRAM 
Interview with Jfexia Salza 

When did you come to Thecdbre Rbpseveit H,S.? 

I cane frcan Hbxxht Carmel School in September ^1978^ 

What were some of the things you found, different vhen you began Hi^ School here at 
Rdssevelt? 

Ifeny things axe different, Roosevelt is mtch lar^r and las more sti»ients than 
Hbunt Carmel. At Hbxzht Carmel, a Cathblic School i there was much more discipline 
and. hbmewbrk everyday. Here at Roosevelt the most wbrR I ^t is in my BilingiBl 
Italian Social Studies arii Science Classes, The BiHngrai Classes axe toi2^ but 
most other classes are easy for me, 

W&riaiWhy did ybtt come tb.Rbbseyeit? 

Well»I wanted tb go to a_Catholic Hi^ School ibut_my jjarents could not affbrd it, 
Sb I decided to cbme tb Rbbsevelt because of all I heard about the ItaliaJi Students 
have dbne, ' 



What are you finding different, interesting and valiable at Roosevelt? 

The Bilingtal Italian classes I am in sxe giving me aj^hance to do the work and 
expres ms^elf in Italian and English, These clases ncute me feel comfortable 
and interested tb go and so I am learning really a lot .They are also different 
because we are preparing _fbr the_ regents* Things that I wbta.dn't teive gbtteii 
at a Cathblic school _wbuld have l«en_ :the Italian American Club arwi all the 
things_it dbes,_ The Club especially is faiiiastic,. It has many activities in 
which I am involved. The mbst iiapbrtant activity is the Spring show we_ are 
preparing, I never wbuld have thbught I would cbme to Rbbsevelt at ni^t to 
rehearse for the show and have sb much fun* 

Overall axe you finding Roc«evelt to your liking? 

I think it ik f^tastic, When I letve a question br prb^lem_abbut program 
Mr. Spatola solves : it. When I have_f ree_ tirc I ^ tb the Bilingtal Office 
and speak_ tb teachers and others. I really ha^ learned mbre about my 
culture aiKL bther things since I came tb Rbbsevelt. 



Iferia Salza frequenta il Prograinmna Bilingue Italianb_, _E vehuta a Rbbsevelt 
dalla Scuola Cattblica di Monte Caimelb. Trbva che il Pr bgramma Bilingue la 
aiuta mbltb perche la prepara, per vari esand della citti^e la infbrma bene. 
Le piace. moltb il C lubj talb^America hb ^ di cui § pairtei Attfaverso ii Pro^ama 
ed il Clulj Maxia--5''diventata parte della scucSa e nbn si sente estranea, S feiice 
di essere una dei tahti studenti che la sera si riuniscono per preparare ii nuovo 
sjjettacblb Italiano per questa pf i ma vera.> 
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MY j^RTT C^ATION IH THE SCHi3iai!S 
^BSTiisWAL PRCGRAtL ~* 

■ Dittiisg mf stay dt IfeeodOTe Ro<^evelt Hi^ 
School I have been lucky to particijate in 
. two_ interesting i^ograoBsthe Bilingisl 
Italian and ^ School HenewaO., 
I wanted to be lart ojr the Bilingtal Italian 

- Erograa broaBsae I Isatd heaid.of it a% Jtigior 
Hl^ School 2^5 and from other fttends. 
Even I could speaJ: En^i$h fai^^y well 

- I fomd tiat the pfogra^*s classes gave me 
the o^ortunity to express_myself more 

• co^ortably and better in Italian, 
Anottier class ttat I lifced^was the E;£i fess 
Media class. _ When I entered the the E.L. 
cla^ I_dldn't know anytMi^ abotit it^but 
slowly I learned it was meant ^ to have the 
sttdent's. try to^blve srae of -ttte scnopl's - 
problems. ¥e were told we were responsible 
to have other ^"tadents become involved in 
solving scaae of the problems f^ed ^ the 
^hool. 

1 chose to involve students^ of the Bilihgmi 
Itsdi^ Program and the Italiaii American 
eiub in this project. Several of the stu- 
dents did work with me^x. the cleaning 
ramjsign. 

Another pro^t we Of the SchoS Henewad. 
Program develc5>ed_was birbadc^ Roosevelt's 
. news, every Friday on^e P.A. system. 

I was responsible in gathering news and 
brcadcasting it -in Itallani it ras a f^tas- 
tip experience. 

I hope students bec^e^^^olved in different 
prb^ams dir projM in -Kie school » because 
it results in you mstking more friends, liking 
the school more and doing better in the classes. 

Rasa, Bu^ione (7-4) 

Duiante la m^ permanenza alia Roosevelt 
Hi^ Schb<a ho avTrto la f ortuta di partroipare 
in due ecceiientt programmi ; ilPrp^iamxha Bilin- 
gue Itaiiano ed il Fogramma per_ il rinhovb 
della scuole. H mio dovere nel secbhdo 
prograiimia era^i inf ormar gli studehti std 
w mo^ di mi^iorare la nostra scuola^di cotu- 

nicare alia naggior parte _di_ lord deHe 
' n^ta della scuola e di farli diventare 
" ^rte. Secondo me partecij^re a qmsti 
programmi speciali* e una delle cose pifi 
importanti per tmo studente. Essi aiutanb 
a fare amici^a diventare parte della ^u^a 
e a miglibiaire ahche neHe classi. 
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^D^CGRAMMA DI "Shared Instruction" 



Ip mi chiMb .Enilio Api^Hon^^ Sbno uno 
studente Bilihgue Itaiiano della Ihepdbre 
Roosevelt Hi^ School, Questo significa 
cfe hb dt^ classi, di storia e scienzaj^ih 
cui st^o in Itai iano {due classical, Ixx^ese; 
ed altee cla^i in*- cxxl studib. in Inglese i 
Sono venuto a Roosevelt nel sittembre del 
i977» Alcuni miei amici mi hainhb parlato 
di un progzamfiB in cui si pbte^ imparare 
un mestiere mentre si cbhtinuava a studiarei 
L'anno scorsp hb parlato cbn ±1 Sig.Spatola 
il qtale mi ha iirf brmatb che ii ^o gxam ms 
si ch'iamava Shared Instrt^tibn. Ho rieiD5)itb' 
i modtali richiesti ed alia fine dell 'anno 
scorsb sbno stato accettato a far jairte del 
^bgramma. Qiando f iniziato il nuovo 
semestre a RoTOeveit.ho ricevuto il mib . 
prbgramna cbn cingue cla^i soltanto.c^i 
alia fiM_di esse, che era verso le l:pOPH 
<^ni ^omo potevo frequentare classi per 
iapaiare l^arte di meccanicb di autbmbbilti 
Le classi di meccanica si syolgbnb in uh'altira 
scuola,Alfred E. Smith. Dal prime gibfnb 
. chejio incominciato a fre^^ questo 
prc^ramna mi e piaciutb. Da questb prb^ama 
ho ifl^srato molte cose che hbh sai>evb sulle 
nacchine* lo raccboarsderei a chitmque 
studente che vuol imparare tS mestiere di 
frequeirtare qrestb pro^amM.. Jl programiia 
6 mpltp buonb e hbn to^ie aicuna opportu- 
nits, di imparare le alixe aoterfe. Hon si 
perde nessuh puntb e ci si puo laureare 
allb stessb tempo cot mi^iori opportunitS. 

Emilio Appoilbxiib 
(6IA2) 

Emilip is a member of the Italian Biiingtal - 
Program^ which he has f binii very tisef ui aM 
he is also part of the shared ins-teuction 
program. The Shared Instruction Program 
is helping him acquire a teowle^ge of mecha 
nics without loosing any time or credits 
toward graduation. Emilib recCTmends the 
program tb anyone who is interested in 
learning a trade . 





(2) baimy Peres 
\ 



ERIC 




(i) aisgel Melo y beyanira Meib 
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(4) Dc pie: 



Ricardb sieves 
Carmen Raiaos 
Clara HernSndez 
Li.ha Bennquez 



Sentados: 



Felix Henroquez 
Diana Torres ^ 




(5) Ricardo Nieves 

. y_ ■ 

Carmen Ramos 



(6) Maria Hernandez 

y 

Angel Caballero 



MEMftS IE AMC3B 
Por Jeannette GedeSb - ^JiZ 



Poena I 



PodBa HI 



HlxS la rosat maTchita 

tamtos xecuexdds* 
Sb5§ tan^s veces con tuJregresd 
__ qt» a veces me lb creli* _ 
Has el tiai^ psLsa prbzitb j la vlda 

tSfflMSn se q.^^-^ no v uel ves j qtje 

qtzizas algfin d£a 
Olvidarf esta tristeaa 

al blvidar tti partida. 



Pceina U 



ffibs 6^0^ q.t]0 ya ho llbrait^ 
Kb pensaudehtb trarziuilb* 
Itts^mh^ qae^ no iiem'&ah> 
POTque ^ no^ estis c^figbi 
Mis labios ya ao sieirtenj 
y tu voc qTOd6 en silencio« 
Te B^ichaste en uza taxde 
De la esquina del recuerdOi 
IJi'^vandd en ttas aichas alas 
Mi cancion de a&or eterno. 



£a tristeza de its ojbs 

que ahoza ya no "brlllan^ 
la c^^:^ de tpdo estOj^ 

sdlp la sido tu paxtidai 
Pedl ail veces al cielo, 

qtxe te tuvieza a id lado« 
te f niste cbmb el viento . 

que per ai ladb ha fasadb* 
Pijstste eh hi pelb hegrbi 

r^a huy rbs^a« 
t mto^te COT terhura el cbhtiaste 

en xsi nixada* 
jbijiste que Bc que^as 

que atoica Ke civic 
Me lb asegtttsste tamto 

con pslabras any sentidas^ 
Escucl^ c^icibnes tristes, 

j^or ipchas tardes seguidas* 
T desvelS tantas nbches cxeyendc 

que vblverlas^ 



. Pra^ii^VelazqTOZ, a talent se arch 

consiunity counselor fxoBi Aspixa is current— 
ly servicing Theodore Roosevelt Scfaboa, 
^ students on Vednesdays. He works p r imaril y 
tcith Juniors and Seniors who watnt td* find 
but ahbut college and carreers. During -Uie 
abCTing hburs (8:00 to 12) he works in the 
Cbllege Gtiidance Off ice and in the after- 
noon hb^irs (12:30 to 3lOb) he works from 
Rbbm 151 - Bilixigi;eLl Office, 

The range ctf service college 
brientatibnt filling but f l.mtlcl al aid forns 
aEg_ cbllege aj^lications. Jfr. VelSzquez 
will also detect and assess ybur pbtential 
ahd help ybu discover a caareer suitaliLe to 
your specific talents • 

1_ Tbu can also reach h1.» at -aie Aspi73> 
"^offices bn Kondays^ ThtiE^iays and Frit^ys 
hy phbniJJg^^02^ Feel free to phone him 
and C DhsuLt htm on ybtir school prohleas. 




^Staadents of the Sllihgual Program were^ 

honored ty an invitation to perform for the 
rtemters cf the St# Simon Stock Chtorch on 
the ni^t of Janm^ 3th, 

The occasion to he cele'taated was^the 
eve of the "Ihree Kin^ Say^ So we were 

proud to presentthe musical progxaa 

'*Sbfeado ct^ ^Juegto^Ricp '* which we first 
presented during Ihe Puerto Rican culture 
week, at Theodore Roosevelt Hi^ School. 
On Hie secbzd. part of the program we all 
sang ••aguinaldbs*' with some members the 
church who played guitars and other musical 
instruments. Everyone had a good tiw. 

We were vei^ pleased to entertain a 
hmher of parents and friends qixse more, 
Hrs^ Jiaihez of the BUingtal Program 
was also present. 

_ Janet Cbrrea 

S3 




Ccngrattdatibns to the f6i±S.ring JaialBiy 1979 Gradtit^s: 

eop^a Jbseifc fie^e(St. J^cls Collegt, 

ferts^Fe^ Joseph Hazano (Regents Scolarshlp) 

PasqtBllna Zailo Jtjan Cataliero 




to Dr i Ibcchiarola 
on the two year extension of his 
contract as Chancellor of New 
eity Puhiic Schools. 



WELCOHE ! 

fe. A.Gottdank (l&ttt) \ 

Mr. R. V^ejo (Science) /Biiingiai 

Hr. ¥. Wrenn (Social Studies)/ T^he» 

te. I. Joseph (E.S.ii) - 

BE. Te35>er (E.S.L.) ^^^^S^ langiage Dept. 




CONSRATtfeA^QlB to Mr. Euclid Kejia wh5 
came ^ob Brandeis Higjh School, to becoie 
Pro:^t^D^ector of the Biliiigial Prograa 
at HiSodore Roosevelt High School 

BEST^W^! ^ IN TSEIR l EB^EmEAYCTS I 

Msi A.Rembh (EiS t ) 
Hr. V.IfetrtinezCSpaniah) 
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Ihese are^ a few scenes fassa' ITftLIAWlORE S (I978). The student's of thi 
Italian American Club and of the Itallai Bilingual I^oeraa a^^S«.^s^ 
imiAHM^ m (April 27.1979). to he held arSodSl^S^l^l^ho^. 
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